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June 23, 196¢

FOREYWORD

In January 1969, Jr. Karl R. Plath, Superintendent of Township
High School District 113, authorized the formation of a
Special Education Study Group charged with the responsibility
to. consider the following topics:

1. The status of Highland Park - Deerfield High Schaol
District's present special education program, with
particular attention to he given to the services
rendered tc students ciassified as learning dis-
ability pupils;

2. A recommended course of action for 1969-70 and
beyond which would improve the identification and
treatment practices for all special education
students in this district.

The activities of the study grour are described within this
report by the major author of the report, Mrs. Janet Freund.
The recommendations herein are being implemented currently,
under the usual constraints of budget and shortage of
gualified personnel. This report is not to be coanstrued as
the last word on the subject of special education in
Township High Schcol Distrxict No. 113, but rather as a
working paper pointing us all in the direction of improved
education for students with learning disabilities, and as
time progresses, improved education for all Highland Pari-
Deerfield students.

Harold J. Perrxry

Director of Curriculum
(Chairman of Special Edu
Study Group)
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Impressions

As the survey concerning learning disabilities proceeded
some messages came through with disturbing claritv:

f 1.

hen a student enters high school there is no such
thing as a learning disability indemendent of other
aspects of his personality. ’lany authors believed
that even in early childhood the separation was
unrealistic,

For every student identified as having a learning
disability, teachers could identify conservatively
another ten or fifteen with a similar or more severe
problem in academic achievement and adjustment.
Teacher identification is known to have walidity
which compares favorably with available tests.

Learning disabilities are identifiable and critical
to the student, not only for achievement in high
school, but for accommodations and contributions

to society. Witness the high rate of crime and
suicide in the adolescent years and the frequent
association of these manifestations of personal
failure with acadenmic failure.

The turmoil of the adolescent years is a cry
for a second chance--a cry that many of our
professional staff hear and respond to.

Along with the wish to respond to the need, there

is also concern cf some professional educators that,
because of the structure and comnlexity of the
institution, not only is the high school unrespon-
sive to the cry in some instances but unintentionally
contributes to it.

Responsiveness to the needs of the vulnerable

group with learning difficulties (not the only
vulnerable group) would lead to more options for
the students identified as having learning problems,
more access to successful relationships, further
individualization of instruction and institutional
flexibility.

Assets exist in the schools for accomplishing
these objectives through many of the departments.
Coordination and communicatiorn are necessary.
Access also exists in the community for more
options for the students. This access can be
elaborated upon and must benefit both the student
and society.




8%. There are resources in the community and in the
feeder schools that are untapped. Knowledge is
ahead of practical application. ®¥neriences in the
primary, pre-primary, and elementary grades are
not maximized. ILearning disabilities and educa-
tional difficulties, in general, have barely
begun to emerge from the labeling stage.

9. There are hazards in identifying difficulties if
amelioration does not accompany identification.
Remediation requires a flexible process of school,
student, parent and community partnership over
an extended period. Such alliances depend on the
participants for meaning and climate. Structure
may be responsive to change but the crucial decisions
as to the effectiveness of the response will be
in the day~-to-day work.

10. Opportunities for experimenting and for research
are numerous. Learning does not proceed only
from success and the gap between expectation and
realization needs examination.

11. The remediation of learning disabilities is equal
in complexity to the observations and diagnostic
findings. Very little research or inquiry is
taking place at the high school level. Surely
early diagnosis and remediation is to be nreferred
but the opportunity to pioneer and explore many
options is available. The impact of approaching
maturity can also be a spur for the growth of
the student.

The need is identifiable and goes beyond the classrocom walls.
The resources are available. The knowledge is emerging. Can
we meet the challenge?




?rocess

This inquiry was pursued at least two days a week for
three months. Teachers, the key peovle in any school program,
were the first to be approached. Vhen it became known that
the possibility of a learning disability program was being
explored, sixty members of the professional staff; teachers,
representatives of pupil personnel services, and administrators
responded. While most of the meetings were held with
Highland Park High School staff, Deerfield High Schcol spokes-
men raised the same guestions. The problem of learning dis-
abilities and learning difficulties, in general, was discuss2d
with fifty-one other individuals knowledgezble about some
aspect in this field. These ranged from recoqnized authorities
to professionals working with students in various elementary
and high schools.

Conferences on learning disabilities, lectures, corres-
pondence, and a review of current literature contributed to
information about the field:; what research is being done and
some of the suggested options for Townshivp High School
District No. 113. Insight of parents was secured from reading,
lectures attended and conferences. Records of seven students
who participated in a learning disabilitv program at Highland
Park High School last year were reviewed as well as another
seven identified as having learning difficulties who were not
in the remedial nrogram during that 1967-68 school year.

The recommendation for a Learning Action-Research Center
formed as the exploratory process continued. The problems
of the student with a learning difficulty are extremely
complex by the time he is in high school. Consequently, a
nulti-faceted remedial process was envisioned. It was
difficult to conceptualize such a center in which students
with learrning difficulties would be motivated to seek help
and find it, a center which would be a resource for teachers,
a center not isolated from the main stream of the educational

process. To reduce such a concept to simple terms was also
difficult,

Perhaps the simplest and most direct response, as to what
a Learning Action-Research Center would be like, was given to
a student who asked the question.




He was told that it would be a place where students who
were "hung uo” on how to learn (either in gengral or in a
particular subject or on a part of a project) could Jet some
help. Also, that even though the recormmendation to use the
services of the center may come from the teacher and counselor
it was up to the student to discover his own style of learning
'with the help of the ceater staff. Staf? and student would
#lso be interested in research about learning and in developing
waterials for it. Students not requ’ring the services of the
center could volunteer to work there. sither helping other
students or designing and developing materials.

In no sense could this report, in spite of its length,
ba considercd exhaustive. There were limits to the amount of
literature that could be reviewed and the experts who could be
interviewed. Indulgence is begged for biases of the author
with & background in social work and education. The comments
and recommendations are basically a synthesis of the points of
view of the interviews and the literature. The people who
recognize the problems in learning, who deal with them every
day, are the people whose judgements are reflected. It is

hoped that this will prove helnful to the students and to the
school district,
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Background

The Task

Mandatory special education legislation for handicapped
children will be effective in September 1969. The present
study was therefore undertaken at the request of the Board of
Education of Township High Sciiool District No. 113 under the
Pupil Personnel Services Department. The following objectives
of the study were defined in a memorandum dated January 9,
1269

1. Report the present services nrovided by develop-
mental reading and pupil personnel services.

2. Study the program provided for students who have been
in a Northern Suburban Special Education District
Program for learning disabilities.

3. Recommend a plan for program development.

The procedures for implementing the study were:

1. Interview developmental reading teachers, selected
department chairmen, selected teachers of Level IV
and Level V c¢lasses and pupil perconnel services
staff regarding the present program.

2. Participate in inservice training.

3. Study the records of individual students.

4. Submit a report of present services, recommended
additional services or program changes.

5. Establish priorities for implementing the report.

5.1 Personnel.
5.2 Pacilities.
8.3 Instructional materials.

6. Study pfograms for students with learning disabilities
in other high schools and in feeder schools.
7. Review relevant literature.

rReports were submitted to the Suverintendent and to the Board of
Education of Tcwnship High School District No. 113 in February,
March and April 1969 by the Director of Curriculum. Provisional
recommendations were made in April 1969 describing a L:oarning
Action-Research Center (LARC) which weére presented to interested
administrators, department chairmen, and ¢ounselors. Reactions
of those involved were incorporated in this report. Open
communication has high priority for a program such as the one
being proposed.




The School Code

Excerpts from House Bill 1407 dealing with handicapped
children are guoted to clarify the mandatory provision for
special education as it relates to learning disabilities.

The basis for the present rulings may be found in Illinois
School Code, Special Fducation Rules and Regulations dated
July, 1964 in Article VII:

"A. Definition.

“Rule 7.01 ™aladjusted children... means children
between the ages of five and twenty-one years
who, because of social or emotional problems,
are unable to make constructive use of their
school experience and require the provisions
of special services designed to promote their
educational growth and development.'...

“b. 'Social problems®' is also interpreted to
mean serious educational maladjustment
resulting from extreme discrepancy between
ability and school achievement associated
with such factors as perceptual impairment,
severe learning disorders, and neurolo-
gical involvement...

"B. Establishment of Educational Facilities.

"Rule 7.02 The Board of FEducation of the local district
shall formally take action to initiate the
program only after careful preplanning to
insure sound establishment of such services,
proper identification of children, meeting of
reguired standards for reimbursement, and
continuity and expansion of services. -

“Rule 7.03 The preplanning shall include consultation
with and recommendations of the State
Division of Special Education.

"Rule 7.04 Annual appnlication for pre-approval of special
education programs or services shall be filed
by the school district within 30 days after
the beginning of the class or service..."

In Guidelines for Maladjusted Programs, Types A and B,
definition of case study, staff conference, eligibility,
admission and dismissal are covered. Section F of the
State " Illinois School Code relates to class size, case load
3 and age range:
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classes for children with a

ty and achievement shall be

Vv such class shall not exceed
cuse load of children with

¥ work sh&ll be ten"...

“"The maximum size of
discrepancy between abiii
ten. The 2ge range in an
four years...The maximum
whom an itinerant teacher ma

*Clarification of the State of Illinois School Code in
application toc a Learning {enter concept at high school level
would be necessarvy since the reguirements for the itinerant
teacher or the self-contained classroom would not be applicable.

4 v
p, ¥

ram

*Mrs. Senia Clary in the Department of Special Educatizn, Prograrm
Develcement and Evaluation in the Office of the Supsarintendent
of Public Instruction, Spriagfield, Illinois, acceptad and
approved-the Learning Center concept and program as a pilot
project for Township High School District No. 113.




Data - Township High School District No. 113

The Students

The fourteen students identified for this study nrovide
a springboard for the inquiry. Who are they? Where are they
in family constellation, abilities, academics? To what extent
are their characteristics related to those of other students
in the school? 1Is there, even roughly, a "vulnerability
syndrome” that could be projected to the wider ropulation of
the high school? What of remedistion of their learning diffi~
culties? What has been done and with what success? What else
might one like to do? How does this group compare with
populations described in the literature?

Seven of the group of students worked with a learning
disabilities teacher in a resource room during the 1967~68
school year. another seven, matched for sex, had come to the
attention of the Pupil Parsonnel Services Department because
of behavior manifestztions and had underlying learning diffi=
culties. Each group consisted of four boys and three girls.
Typically, according to Myklebust and other anthors, the
incidence of learning disorders is at least five times more
common in malesthan in females.

The ages and grade placement of the seven students in the
experimental group (those who had remediation iast year) were:

Four boys age 17 {(three juniors, one sovohomore)
Two girls age 16 {one freshman, one sophomore)
One girls age 18 (junior)

in tne second group:

Two boys age 16 (one freshman, one sophomore)
One boy age 17 (sophomore)

One bhoy age 18 (junior)

One girl age 15 (freshman)

Two girls age 17 (one sophomore, one junior)

The latter group referred to hereafter as a control gioup,
vhich cannot in reality be considered a matched group, had

a slightly wider age span and considerably wider grade place-
ment span.
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Very few consistencies are seen in these sample groups.
In the experimental groun:- (one an adopted child)

Two were the only children in the family,

Two were the oldest of two children in the family,
Two were the youngest of two children in the familyv,
One was the oldest of four children in the family.

Gf the control group the span was wider:

Three had older siblings in families of two, four and five,
One was the oldest of four children;

Two were the middle age of three children,

One was an only child.

The full scale intelligence cuotients ranged:

Experimental group: 70 to 130 (three in the 70-80 range)
Control group: 70 to 110 (one in 70-50 range,
three in 80-20 range)

Ten of the fourteen students were kncwn to have considerable
contact with the Health Service. Four (twec experimental and
two controls) had serious chronic medical histories. Six
{two controls and four experimental) had freguent but less
serious medical problems.

Five of the experimental group and all of the controls were
repcrted to have interpersonal difficulties with their families
or peers. The following data is incomplete because the recocrds
are not uniform nor did all of the students have the same tests.

Data ) Experimental Control
Described Group Group
Diagnosis of learning difficulty

between second and fifth grade 6 5
Scatter in developmental reading scores 5 5
Scatter in achievement tests 5 3

-

Discrepancy between tests of language
and non-lanquage 1 2

Both groups had considerable attention from agencies outside
the school system. The seven experimental students were known to
the Northern Suburban Special Education District, a private thera-
pist, Family Serwvice, a clinic, a residential school and a |
children's agency. The other seven had contact with the Northern
Suburban Special Education District, a research agency, a
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University clinic in and out of the community, and two private
therapists. Special services within the schools underlying
Township High School District 113 were involved with some

of the students in each group.

Attendance and grades were used to attempt to measure the
effect of the remedial work on the expmerimental group last year.
Of the third-vear students, the following chart indicates
attendance change during the two and one-half year period:

Attendance - Experimental Control
Change Group Group
Increase in absences from 1966-67 to 196768 1
Decrease in absences from 1966-67 to 1967-68 4 2

- Increase in absences from 1967-68 to 1968 4 2
No change 1967-68 to 1963 . . 1

Even though the numbers involved are extremely small it is
probably significant that four out of the seven in the experi-
mental group improved in attendance the year thev received remedial
help and wvhen this was discontinued the following semester
absenteeism increased.

Grade changes in Figlish and Mathematics evidenced litile
significance in terms of change in the two and one-half year
period:

Experimental Control
Grade Group Group
Change 1966-67 1967~68 1966-67 1967-68
English grades improved 2 2 1
English grades were lower 3 2 1
English grades remained the same 1 2 2
Math grades improvecd 1
Math grades were lower 2 2 1
Math grades remained the same 1 1
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Some researchers (Silberberg) have found that remediation
tends to "wash out". .Our observations appear to support this.

Yrades - First Academic Non-academic Subjects
Semester 1968-69 B C D E A B C D E F *H **1
Experimental

Group 210 9 2 3 5 2 =2 1
Contxrol

G1roun 111 8 2 4 6 1

*Passing grade
**Tncomplete grade

Crades of the control groun were slightly higher.

In light of the above grades, the intelligence range
from 70 to 1390 for these groups leads to speculation about
discrepancies between ability and achievement. This type of
investigation is more technical than the present survey
warrants. Discrepancy between ability and achievement is
described as characteristic of the student with learning
disabilities (Krippner).

When discussing the fourteen students with faculty members
it was found that a student was inclined to relate to and
communicate better with onlv one of his teachers. Differences
in personality, ability, and interests in various subjects
emerged in terms of adjustment in the different classes and
acadenmic areas.

Indiviaualization of Instruction

The tests most often reported for the students under study
were the 'letropolitan Achievement Tests, California Tests of
Mental Maturity and the diagnostic profile used for the
Developmental Reading tests. ~More extensive testing was done
by c¢linics and psychologists who worked with the groups.
Reports of WISC, Binet and Wechsler are available for some of
the students. In general, thirty or more factors were reported
for each student. Each pattern of test results was highly
individual, one student having a combination of strengths and
problem areas, another a different pattern. While no formal
data concerning these variations was assembled the mandate
for individualization of remediation was clear.

Individualization of instruction may be determined from two
extremes and achieved by a great variety of combinations along
the continuum between the extremes. Teaching on a one-to-one
basis or an independent study with materials exquisitely pin-
pointed to meet the student's need is at one extreme. At the

n
R -

I
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other end of the scale there is the laboratorvy classroom approach
with innumerable choices for masterv of the subject at hand.
G=nerally, the expectation for the individualized approach is
that information will be obtained for the student's academic
and learning needs and that this information will be transiated
to remediation. The classroom with many options also has
potential for prescription-type remediation with or without

the conscious identification of problems in learning. Both
styles and the variety of possibilities in between regquire

the self-motivation of the student for maximum success. This
is a serious concern at high school age by which time hope-
lessness about academics may have been established and often
secondary gains from academic failure have developed.

It was possible, during the ccurse of the survey, in
talking with teachers and visiting classrooms at Highland Park
High School to note manv creative ways that staff members

were effectively individualizing instruction. A few of these
descriptions follow:

In a science class for students whose ability to congep-
tualize was limited, every topic discussed was dealt with
extensively or a concrete basis while the concept was being
introduced. Student responses with this method were largely
guccessful. One student with a language handicap would have
benefited from an individual approach in some of the detail.

The instructor indicated that it would be helpful if such a
service were available, i.e., a learning center where a
specific project design could be implemented for a given student.

An industrial art class was presented with options for
selection of projects and was also involved in the decision
making about the quality of their work. In a historv class,
responsibility was placed on the student to determine how
mastery could best occur and time required; in the classroom
lecture, in small tutorial groups, in the library, or in a
second review lecture.

Some teachers with several classes at the same level
were regrouping students flexibly as the pace, curriculum
content and student needs dictated. In one instance a student
was encouraged to audit one ciass and participate in another
in order to have a continuous review and reinforcement of
content that was difficult for him.

In general, modified classes proceed at a reduced pace.
Teaching methods may also be different. One mathematics
teacher described how two processes were combined instead of
the usual three or four. This removed some of the pressure
on students who were unable to cope readily with multiple
concepts.
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One of the students had been diagnosed as having a learning
disability in the elemerntary grades. This observation had been
modified to a finding of low ability with some perceptual
difficulty. The student was further described as having
problems in auditory discrimination, poor visual mermory and a
language handicap. Poor reading skills were marked. Early
identification of confusion about laterality had been made.
Through the years this student teetered on the brink of pSVCho-
logical and actual withdrawal from school because of the frustra-
tions. 1In the elementary grades, grecial projects sustained
him. A sensitive high school teacher became concerned.

A team approach has begun with the student, hopefully
not too late. The classroom teacher works with a volunteer
carefully identified by the community Volunteer Pool and keeps
her informed of the classroom rerformance of the student, the
assignment and such modifications as can be made in the

curriculum or procedures.

For example., the volunteer's use of a tvpewriter for
papers, dictation of some of the student's responsas has been
acceptable. The accessibility of work nrograms for motivation
and improved self-concept is considered by the student's
counselor. The developmental reading teacher shares ideas
with the volunteer. As part of the total team the volunteer
works with the student on two levels; a personal relationship
to help develop his confidence and motivation and encouraging
him to try to learn for the teacher's sake even though he may
be diccouraged. The laterality difficulty is worked with on
the level of a high school student. ILeft is behind the wheel
of the car he drives, and he is being encouraged through thisg

and other means to once again, very late, get into the driver's
sest.

Consultation on tust findings, vocational counseiing),
access to community resources, flexibility in the classroom and
the curriculum, consultation on methods, supervision, the
wish to cooperate and time %o communicate are the ingredients
for prescriptions for individualization.

Guidance - Pupil Personnel Services Department

The high school is an extremely complex setting. There
is no assumption of involvement with all of the departments
that relate to the problem of the disabled learner. If a
Learning Action-Research Center were established one would

hope that such interdepartmental relationships would emerge
oveyr time.
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The Pupil Personnel Services Departnent at Righland Park
High School provided a strong interacting background for the
inquiry. Due to the limited time available, not all of the
activities of the department were observed or understood.
The sensitivity of this group of professiocnals in staff
meetings, their commitment to the students, and their ability

to relate constructively to one another were apparent and
most impressive.

The problems of the students seeking counse! are very
complex. They bring with them the turmoil of adolescence,
the peer struggle, the anxietv of separation from homes with
all degrees of emotional support (or lack of it) and the
complicatad and varying attitudes about what lies ahead.

If the high school is viewed as a unique ovnortunity
for students to reorient and reassess or reaffirm their
preparation for stepping away from childhood, one may wish
to examine a number of questions. Who are the students who
avail themselves extensively of the services of the Pupil
Personnel Services Department? Who are the students referred
to the Pupil Personnel Services Department by the teaching

staff? Do these groauns contain students with learning
disabilities? :

Six of the students in the study had frequent contacts
with the Pupil Personnel Services Department. ‘Three had a
record of cutting classes, two had failed a course this year.
Data from the Pupil Personnel Services Department has shown
that about 37% of the students failing courses also have a
high frequency for cutting classes.

Teachers are deeply concerned about student failures
(see Table 1, page 17). Many of the staff expressed the
feeling that failing students hag few options and were
being pushed away from learning. There was particular concern
about the student who was exerting effort but was stili unable
to get a passing grade. There was also recognition that to
pass a student who did not master the work was unrealistic
both for that student and other members of the class.

15
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TABLE I

‘Analysis of Failures k ,
Total Students Percent Failures
in Classes Failures Greater or Lesser
by Per- by Pey- than Percent
Levels centage Levels centage Population
Level I 333 2.7 1 .3 - 2.4
Level IT 1,550 12.6 1 .3 - 12.3
Level IXII 9,482 77.0 264 86.5 + 9.5
Level 1V 848 6.8 32 10.5 + 3.7
Level V 98 .8 7 2.3 + 1.5
Total 12,311 99.5 305 29.9 ]

In Highland Park High School with a student population
of 2327, one or more courses were failed by 215 students.
The number of failures ciustered markedly around the Junior
and Sophcmore vears in Level I1I courses. There were 264
Level IITI courses failed ae compared with 41 failures in the
other four levels combined. The number of boys failing was
almost double that of girls (141 to 74). Level IIT courses
constitute about 77% of class assignments and about 86.5%
of the total failures are within that level (Pupil Personnel
Services Department Report dated June 1969).

During the first semester of the 1968-69 school vear,
records of the fourteen students under study indicated they
were in:

54 academic ard non-academic Level III courses,
13 Level 1V courses,
S5 Level V courses,

Two failures occurred in Level III (non-academic). Regular
interviews with Level IIT teachers gave-rise to the question
as to the manner in which these fourteen students had been
selected since there were many others with similar or more
marked learning difficulties.

Tedchers stated repeatedly that they wanted to be able
to operate as a team with the Pupil Personnel Services
Department. Limitations of time and pressures of work both
at the teaching and counseling levels make such close teamwork
difficult. Teachers would like further information about
strengths or handicaps of students in order to modify their
exXpactations and relationships with them. A few teachers
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raised questions about duolication of effort as sowe students
were more able to express their needs than others. ikewise,
there was concern abcut the student who did not inititate
requests for assistance but who was in need of it.

Another communication problem was that of follow-up
after a staff member referred to Pupil Personnel Services
Department or after Pupil Personnel Services Department
had consulted with a staff member about a student.

Teacher Priorities

The majority of staff members interviewed questioned why
these specific fourteen students had been selectzd for the
study. Sometimes a teacher described another student who
"gualified". Sometimes statemente were mace in terms of
numbers of others. In the Level IV and V classes one teacher
stated there were twenty students in each level of 125 who
were exhibiting more academic stress than the identified
group. Another claimed six out of a class of eighteen were
3y, need of remediation. Still another figure was as high as
743 of the students in a basic class in need of individual
assistance.

Teachers and counselors were concerned with the lack of
academic success for some students. There was’ alsd
reneated expressed concern over the effect of the acadenic
struggle on the self-concept of the student and on the atti-
tude toward learning, on life goals and adjustment. o
statistical data was compiled about these professional reactions
but comments about teacher priorities would be incomplete
without some sense of the readiness for new options. After
initial conferences, when the door was open, the staff came
in freely.

Cooperating Programs

The fourteen students in the experifiental program were
all in Lewvel III, IV, or V classes. There is a heavy involwe-
mgnt.of teachers in these levels with students having learning
difficulties. The percentage of failures is greater at these
levels than the percent of students assigned to them. There
was an unusual health service and medica. history involvement
in the sample group. Teachers of Home Ec aomics, Industrial
Arts, Distributive Education, Audio-Visual and Educable “fentally
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Handicapped were also involved. Counselors of students with
learning disabilities are responsive to the social and
emoticnal needs as well as the academic needs of.these young
peonle. The professional staff working with students fer

whom English is a second language and the Developmental Reading
Program perscnnel also work clos=ly with students with learning
difficulties. The psychologist and social workers contribute
significantly to the team approach for these students.

A Learning Action-Research Center would serve to bring toge-
ther resources of the school and the communitv to cobpperate in
neeting learning difficuities.

Administraters of curriculum and department chairmen
would alsc have close relationships with such a program. It
is not unusual for the needs of a small population to clarify
gaps in planning, materials, or personnel. ™ith changes in
schocl population community needs mav become apparent as
such programs progress. If articulation and communication
are givan priority, the shift to individualization of
instruction leads to increased relevance of the curriculum
to the student and to our times.

There were many comments about the inapnropriateness
of limiting the vocational courses to students who were not
coliege bound. The point was made that the vocational courses
vere valuable to all tynes of students. As leisure time
increases all people will need training and experience in the
arts, not only for recreation and hobbies but for the
deep personal satisfaction such skills can bring. Many
comments of this nature referred to the year-around school and
the after-hours school known as the "lighted schoolhouse
concept®.

Tapes are extremely useful for students with reading diffi-
culties. Existing materials should bz maximized. The whole
area of materials requires study in consideration of a rescurce
center for learning disabilities.

Population

As will be seen in the review of the literature, defi~
nition of learning disabilities is far from conclusive. It
ranges from precise neurological findings to a broad view of the
“educationally handicapped" which may be as much as 30% of the
population (Thompson). Of the fourteen students, none exhibited
solely neurological symptoms. Since the student's emotional and
social life interact intimately with neuxological structure, it
is extremely unlikely that isolated neurological findings of any
significance would be apparent at any age. Therefore, the words
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"disability” and *difficulty"” have been used interchangeably
in this report for the present.

Present

Enrollment Deerfield High Schoql Highland Park High School
Total 2,504 2,316

Boys 1,361 1,142

Girls 1,143 1,174

Estimating 10% with
Learning Difficulties 250 231

Highland Park High School - Vulnerable Populations

Examining the groups known to have academic problems
and assuming that some of the students in those groups have
undiagnosed and/or not remediated learning diabilities, one may
conjecture that the 235 failing students and the 76 low
comprehension students in the Develcpmental Reading Program
would be likelv candidates. It is ncteworthy that the faiiing
students and students who have unauthorized absences have a
ratio of two boys to each girl # (144-67). However, the
students having severe reading difficulties are evenly divided
as were the eighteen Educable “lentally Handicapped students
this year. There are 174 students in Highland Park High School
known to have chronic physical problems. Eighty-~one are boys.
There are from fifty to seventy~five students who have worked
in the Concern Center. It is not known to what extent these
latter two groups evidence academic difficulties.

The Developmental Reading Program is closely related to
considerations for a Learning Disability Program. All incoming
freshmen are given diagnostic reading tests and the oppoxtunity
to develop their reading and study skills. So far, the facility
at Highland Park High School has been used primarily by highly
motivated students desiring to improve their skills.

In a sample group of six students currently working in the
Developmental Reading center one is a Level IV student sent by
the English teacher, one is a Level III student referred by his
mother, one Level III student attends on his own volition as do
three Level II students. The Level 1V and V students most in
need of the center services attend for the six weeks that are
required bhut rarely return voluntarily.
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During the 1968-69 scnool vear, 535 freshmen were tested.
Fifty-one of the freshmen were placed in Level III classes
in English and had scored bzlow the 50th percentile, twenty- .
five placed in lievel IV and V classes had scered below the 50th
percentile, and:sixteen students scored below the 25th per-
centile,

The Educable Mentally Handicapped Program had eighteen
students enrolled in 1568-69, nine boys and nine girls. Case
reviews made it amply apparent that most of these students also
have perceptual handicaps of varying severity. The impact of
the group has negative connotations for the students' self-
concepts. Individualization is difficult for this group
particularly individualization in terms of diagnostic findings. In
a cagse conference between Highland Park High School staff
and Northern Suburban Special Education District personnel
questiocns were raised about parental involvement and sex
education for the students. No structured plans had been
pursued in either respect. The anticipated enrollment in the
Educable Mentally Handicapped Program during 19635-70 is
twenty students.

Summary of Data -~ Township High School District No. 113

The following chservations can be made from the foregoing
data:

. A wide variety of services in the district are
directed toward meeting the needs of the student
with learning problems. These include procedural
changes in classrooms, curriculum modification and
special departments. However, in terms of meeting
the School Code requirements, estimating the number
of students tc be served, gaps in the service both in
guantity and articulation have been identified by
participants in the study.

2. The uniqueness of the learning difficulty and
relating total personality involvement requires
individualization of remediation.

3. Remediation must be programmed and implemented in
a setting that is either directlv involved with the
classroom or is strongly supportive of it in oxder
to be effective.




Communiication and an on-going evaluative process are
imperative. Time and staff will be essential.

The motivation of a student with learning difficulties
rmust have high priority and the self-concept that he
has in relation to remediation should be positive.
This has implications for staff and student attitudes
toward the remediation service.

The concept of a "lighted schoolhouse" should be a
future consideration, not only to permit opportu-
nities for students with learning difficulties and
for their parents, but also to make it possible for
students with full academic programs to have more
options,

Research possibilities might include:

7.1 Sample investigation of vopulation of
Developmental Reading, English As a Second
Language, chronic medical, failures and un~-
excused absences, Educable Mentally Handicapped
for vulnerability to learning difficulties.

7.2 Investigation of sex distribution of students
with learning difficulties in secondary schools
since the five male to one female statistic

- of the elementary years mav no longer be typical.
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Elementary Schools Underlying District No. 113

Northern Suburban Special Education District

The high schools and the underlying elementary schools are
members of the Northern Suburban Svecial Education District.
As part of this program, itinerant teachers, resource rooms
and special classrooms provide remediation for learning dis-
abilities of students referred by the Pupil Personnel Services
Department of the elementary schools.

In addition, students with learning difficulties may be
served by the classroom teacher or other resources within the
elementary schools frequently utilizing the services of the
social worker and the psychiatric or psychological consultant.

The Northern Suburban Special Education District defines
learning disability as “a diagnostically significant organic
involvement relating to the central nervous system". ™Many of
the students referred have had an electroencenhalogram.

There is a preschool class for children some of whom are
suspected to have significant learning disabilities. This class
meets at Meadowbrook Elementary School in Northbrook, Illirois.
In a conference with the teacher this program was described as
a transition room for high risk students with wide variations
in maturation patterns. The problems are generally identified
by the method the child uses to acquire information, in his
thought processes, perception or language.

There is a primary and intermediate special class for
students with learning disabilities at Sherwood School in
Highland Park, Illincis. The academic work of these two classes
is self-contained and students (most of whom do not live within
the attendance area) participate in the non-academic subjects
with other students. The Language 'aster and Controlled Reader
are used extensively. The teachers are concerned with the
maturation of the students as well as with their academics.

In conferences with these teachers the problems revealed

were similar to those expressed by narticipantsg in our own
survey at the high school. Cooperation with sztaff members

for an interchange of ideas, consultation time, translation of
materials and curriculum to unigue individual needs of students
and sufficient supervision were all areas requiring improvement.
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Population

Edgewood Junior High School in Highland Park, Illinois has
a resource room facility for students with learning disabili-
ties. Northern Suburban Special Education District also provides
supervision for itinerant teachers to supnlement their services
for learning disabilities.

Conferences with some of these teachers invariably led to
comments on how educators can restructure their nrograms so
that the students with learning difficulfties can succeed, their
strengths enhanced and their failures minimized. Again, the
problem of motivating the student to accept where he is on the
continuum of learning, proceeding at his own level rather than
competing against overwhelming odds, was reiterated.

All of the Horthern Suburban Special Tducation District
programs described have full guotas of students. Anticipated
population currently in the eighth grade and expected to enter
the two high schools in Sentemher 1969 appears balow {(see Table 2).

Popuiation Entering High Schoecl in September 1969. Thirty-
one learning disability students from eight underlying junior
high schocls are expacted to attend Township Iigh School District
No. 113 in the fall. Eleven studemts will attend Highland Park
High School, twenty Deerfield High School. These stuadents have
been in Horthern Suburban Special Education District learning
disability groups in elementary schools. Another forty-five
students, including referrals from parochial schocols, are sus-
pected or known to have learning disabilities but have not Leen
in Northern Suburban Special Education programs. HNine students
are foreign born and will need special assistance with the
English language.

Tahle 3

Learning Disabilities Students Anticipated in September 1969

Special Education Suspected English As
Dist. - Learning Learning a Foreign
School Disabilities Disabilities Language

Highland Deerfield Highland Deerfield Highland Deerfield
Park H.S. H.S. Park H.S. H.S. Park H.S. H.S.

Northwood
Edgewood
Elm Place
Red Oak
St. James
Holy Cross
I.C. .

Dist 109 10 2

Dist 110 : 4 i

Totals 11 20 32 13 9

7
2
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The variation both in quantityv and quality of records
sent to the two high schools from the elementary schools is
tremendous. It is the plan of the Committee for Interdisirict
Cooperation tc become invelved with this problem during the
1969-70 school vear. This development is extremely important
to consider for the welfare of the student and the taxpayer.
Records should be complete and accessible to the nrcfessionals
requiring them and the information should be significant and
available. + is generally not clear, even from relatively
complete records what technigues aund motivations were successful
or unsuccessful with students or their particular areas of
interest. One student is experiencing some success in working
with the Audio Visual Departnent in high school. 1In contrast to
discouraging experiences in other areas he was known to be
interested in radio and television in junior high school and this
interest would have had significance in planning with him.

Summer Program 1969

If a facilitv such as a Learning Rction-Research Center is
developed it would be well to consider a summer program in order
to screen, diagnose, review records, plan and possibly even
begin some remediation of students with learning disabilities.
It would be unfortunate to vostovone this process until school
starts in fall. To avoid compounding problems of high school
placement of freshmen students, the individualized planned
approach should begin for selected students on the first day
of school. This renquires advance planning.

Also, if a physical facilityvy is provided, a reasonable
utilization from the outset requires preliminary work. Where no
recent diagnostic work-up has been made consultation services
will need to be developed. In all instances, it is anticipated
that consultation should be arranged with parents and other
interested adults who have been involved in the teaching or
theraony process. Whenever it is vossible o do so during the
summer vacation, summer staff should be involved with the
students.

The incoming freshman pcpulation for Deerfield High School
is 595, 328 are boys. In Highland Park High School, 648 students
are expected and 31) are beys. Students already identified as
having learning disabilities or susnected of having them
numbexr 76 in the two schools.

These totals do not include the vulnerable populations
referred to earlier, i.e., students failing courses, truants
or dropouts, low achievers in developmental reading, the Educable
lentally Handicapped, socially maladjusted or chronic medical
group.
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Ungradedness For Some Freshmen

Sceial workers in the elementary schools suggested that
occasionally it would be desirable to retain a student who was
immature and had learning problems rather than send him to the
nuch more complex and demanding high school environment. If
students do come to high school with reading and other learning
deficits that will seriousliy handicap their educational careers
and compound social relationship and emotional probhlems, alterna-
tive solutions should be sought.

The possibilities for this have not been explored prior to
administrative decisions about such proorams but there are many
options. Limited academic programs in which success is possible,
remedial work and gsupplementarvy pre-vocational activities could
serve to purposefully extend the four years in high school
without compounding the problems of the immature student.
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Learning Disability Programs Elsewhere

WinnetkarJunior High School

A learning disabilities teacher in a Winnetka Junior High
School, Winnetka, Illinois has a a resource room for remedial
work for ten students, eight boys and two girls. The teacher
works with each student in the areas of strength and weakness
in relation to class assignments so that the students can proceed
in a way that is compatible with their own learning patterns.

Communication withk the classroom %eacher is on a reqular,
purposeful basis. During 1969-70 +ime will be allocated for
teachers to confer in order to yet suggestions for remedial
work for those students with learning difficulties in the class-
room who are not working in the resource center.

Maine qunship Program

The Maine Township Diagnostic and Remedial Lzarning Center
serves High School District No. 207, Des Plaines, Illinois, and
the underlying elementary schools. The school population is
2pproximately 40,000:

"...A professional staff of some 2000 members serve

this school population in 35 elementary schools, 26
non-public elementary schools, three public high schools,
and two nean-public high schools. It is conservatively
estimated that 6% (recent research findings would

more realistically set this percentage somewhere

vetween 10% and 15%) of the students within the
boundaries...have learning nroblems which are of the
severity to interfere with regular classroom instruction...”

A unique role of teacher consultant was developed in the
program to work with staffs in individual schools. The major
objectives of this center are:

"l. To identify students working below capacity.

2, To diagnose the problems that limit his achievement.

3. To prescribe remedial work to bring him up to his
rotential...

4. To provide inservice training to teachers and others...

5. To provide an information...service for parents...

6. To identify and provide remedial work to help reclain
the potential dropout who almost wnvariably has
learning difficulties and communication problems.®




The staff of the center consists of the director, the
program coordinator, the psychologist, the social worker, the
teacher coordinator and physicians as needed.

Evanston High School

The learning disabilities program at the Evanston High
School, Evanston, Illinois began in the 1967-68 school year.
Seventeen students currently attend a resource room two or
three times weekly and are in reqular classes when not in the
resource room. The student population of the high school is

5,047. There is a current waiting list of 25 students for the
learning disabilities program.

The professional staff consists of two learning disability
teachers, a guidance counselor and a social worker. The
classroom teachers confer with the resource room staff for
assistance with students when they are in the regular classrooms.

The students with learning disabilities are referred from
the elementary szchools by the teachers of handicapped students
and the social werkers. Continuity of program is attempted.
Group entrance tests and classroom observation and teacher
referral may lead to placing freshmen in Educable Mentally
Handicapped and Learning Disabilities classes. Psychiatric
consultation is available., Each of the four schools within
the Evanston High School complex has weekiy meetings of the
Learning Disabilities Department with the building principal
and participdtes in the monthly faculty meetings. Referrals
to the Learvning Disabilities Department may come from anyone
in the school but generally go through the Guidance Department.

Glenbrook High School Worth

The reading specialist, speech correctionist and the
learning disabilities teacher work as a team in a learning
skills center in Glenbrook High School North, Northbrook,
Illinois. Psychological testing, screening and coordination
is provided by the Northern Suburban Special Education District
to the learning disabilities teacher. The problem with this
arrangement is one of numbers,many of the minimally handicapped
are not reached. From 3% to 10% of the students are believed
to require remediation.

This team has been working with basic classes. They hope
to develop educational objectives that are work, vocational,
and college centered for the learning disability students.
Released time to work with staff will be a consideration. The
department has a $600.00 materials budget allocation per year.
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They currently use a tachistosecpe, a language master and a
tape recorder. Most of the programmed materials are made by
the staff but they anticipate using student assistants. Taped
history lessons have proved helpful. Oral tests have been
arranged for students whose handicap would be limiting in a
written test. This department communicates closely with the
Superintendent and the Pupil Personnel Services Department.

New Trier Townszhip High School

The learning disability program at New Trier High School,
Winnetka, Illinois evolved out of a program structured for the
Educable *entally Handicapped students some of whom were dis-
covered tc have learning problems but were not retarded. The
learning disability program is both a resource room and self-
contained classroom. It also displaces study hall for students
receiving help. 1In the self-contained classroom the group
receives insft:ruction in Basic Math, "orld Historvy and English.
There are ten students in this room and the course material is
primarily basic Level I content but paced more slowly. Fach
student attends regular classes as soon as possible and
remedial work begins on a regularly prescribed Lasis.

Both advantages and disadvantages were described concerning
the self-contained grouping. The students interacted and helped
one another to accept and deal with their problems. However,
in some immature groups their problems were magnified. If a
student is released to a basic course and is unable to succeed,
the notation of audit is given instead of a grade. Two-thirds
of the students or more are generally able to make the transi-
tion successfully to the reagular basic classes.

West Leyden High School

West Leyden High Schcol in Franklin Park, Illinecis has a
number of options available to students of all levels which
are of particular benefit to students with learning difficulties.
The library is divided into rooms with materials for each of the
major subject areas and is used as a learning center for indi-
viduals, for large and small groups. Adjoining the library is
an audo-visual room with a dial access center with a wide
selection of tapes. Earphones are at individual carrels and
there are also television facilities for multiple use. Teachers
who use these resources can divide their classes into groups for

independent study, tutoring., dial access, library work, or
lectures.
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The tapes are developed bg teacher teaming and some
volunteer assistance. The dirdctor of the dial access resource
center works very closely with staff ip planrning utilization.
A short story might be taught in a variety of ways. The
advantage is the many options for students to learn in their
own styles and the many opportunities for teachers. It is a
costly operation. The laboratory has a director and twe aides.
HMaintenance and renlacement of tapes is expensive, but the
resource has many advantages.

The Special Education Department occupies a suite of rcooms
which include a small shop and kitchen and a work training
program. The students perform jobs for local industries and
are paid from $.25 to $1.00 an hour. They are taught how to
perform on a job and after a successful adjustment are placed
in similar jobs in the sister school at East Leyden High
Schocol. The staff has found that this intermediate experience
before going into a work situation in industry successfully
bridges the gap between =school and the protected work experience
and industrial employment. For their academic work, homemade
tapes are used extensively so that the students can really
individualize their study. The Department of Vocational
Rehabilitation pays for employment of a paraprofessional, for
equipment and tuition for training in beauty shop work, mechanics
and cooking.

While neither of the szhove prograns is specifically for
students with learning disabilities they are so highly indivi-
dualized that there are doubtless many benefits to that group
of students. A team of teachers and administrators will have
an inservice project this summer to olan for a specific learning
disability program for fall.

In the independent learning phase of an English program
the assignments will be structured for various levels of
ability and interest:

"...The student accepts responsibility for his own
performance and decides how he can best budget his
time for effi~ient completion of his independent
project.

The English Department werks closely with the
Learning Laboratory and the materials center.
The majority of programs are extensions of
regular classwork, however, several prograns
substitute for classwork and a few others are
unrelated..."
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Feedback from the students on the sueccess of the independent
Learning Lab Option from their point of vigw is a significant
part of the structure. A generous supply of materials concerning
the West Leyden High School programs are on file as a result of
this inguiry. Observation of the students at work gave the
impression of purpose, freedom and interest.

Maine Township High School South

The proaram for exceptional students in Maine Township High
school South, Park Ridge, Illinois is influenced by personnel
from the Maine Township Diagnostic and Remedial Center. A
demonstration program in the English Denartment is found to be
useful for students with learning difficulties as well as students
who are slow learners or have adjustment oroblems.

The members of the experimental basic English class have
increased academic performance and truancy has markedly lowered.
The class work is taught to students through successful experi-
ences. NO one fails and 98% ge: grades of "C". Each day
students are given from ten to sixteen options relating to the
literature being studied. These options are described as "C"
options but acceslerated or advanced assignments are also avail-
able in which a higher grade may be earned. The class knows
they are part of an experiment and enjoy this image.

In addition to the options given daily the students also
may design an additional or alternative assignment subject to
the approval of the instructor. The classroom resembles a
learning center sith an abundance of materials. The chairs are
moved about to carrels along the wall, small groupings at
tables or in the classroom formation. If a student does not
complete a project he may continue during his next Enaglish
period so time, as well as the project, becomes somewhat flexible.

There is relatively little formal classwork with the
exception of the discussion of the options shown regularly on
the overhead projector. There is little formal diagnosti« work
done. The evidence of a student always preferring auditory
methods of learning as opposed to reading gives a message to the
staff concerning the student's competencies.

The team working on this flexible curriculum ageared to
student interests and needs feels that there is z wide appiication
for this type of teaching.




Learninrg Disability Programs Reviewed
From Literature and Reports

gorth Texas

Some remedial programs for learning disabilities that were
reported in the literature are based on the self-contained
classroom structure, others are organized as resource centers
where tutoring or other remedial help is given and the student's
basic education remains in the cliassroomn.

Landreth, et a&, report on a team approach in a Pupil
Appraisal Center of North Texas:

"Even when several specialists can be found within a
communtity, little can be done for the child with
multiple problems, because mcst specialists work in
isolation...Interdisciplinary 'team approaches' have
long been championed in theory, but good ones, in
which actual teamwork occurs, are rare in practice.
Most teams have to operate under circumstances
which are detrimental to interaction...enough time
to discuss ideas thoroughly, especially during these
early meetinas, was imperative. Quality interacticn
among team members, we discovered is not born out
of pressured activity...it has been suggested that
any university or public school community which has
the potential resources--speech--hearing, reading,
and counseling specialists--can pull them together
to provide a needed service."

Michigan Project

Hecherl and Webb report on an interdisciplinary approach in
a program for Waterford, Michigan schools. The incidence of
learning disabilities was 10.6% of the school population.
This program operates as a Learning Improvement Center where a
student may work with a varietvy of profe331onals, with special
materials and techniques on a one-to-one basis, in a small group
setting or in the classroom:

"At times groups of parents meet with the social worker
to discuss children's difficulties in learning and how
parents can support the child's efforts to learn...One
day each week is used by the Center's reading special-
ists for consulting with classroom teachers. It seems
vitally important for insuring cooperation with the
teacher that the results of the testing and the child's
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progress :or problems in the special reading group are
communicated regularly...The entire staff participates
in inservice training sessions for classroom teachers
with the opportunity to work with children with learning
problems in a summer program under the supervision of
the Center's reading specialists...”

einer reports on an effective resource room program which
permitted the students in an experimental group to spend the
major vortion of the day in reqgular grades and receive supportive
work on the basis of need:

“From the aforestated statistical evidence, the value
of a resource room design to serve children with
specific learning disabilities has been demonstrated.
Four teachers utilizing this approach and providing
none of the standardized techniques of teaching nor
any of the historically preconceived physical attri-
butes of a special class were able to significantly
improve achievement in reading, writing, and spelling
skills for sixty-one children.”

Kane County, Illinois

A Kane County, Illinois Title IIX project known as the Center
for Children with Learning Disabilities is reported by Dornback.
The thrust of this program is to assist the classroom teacher in
dealing effectively with students with learning disabilities.
Itinerate specialists are used in training teachers but not in
working directly with children. Emphasis is on “functional
diagnosis”. Torkshops for parents as well as teachers are exten-
sive. Once the participants are aware of the problem, the shift
is to informal diagnosis with remedial procedures directed toward
the student's assets and deficits. The agency has a material
resource center and professional library. The staff consists of
a director, psychologist, social worker, two diagnostic special-
ists, four diagnostic and remedial teachers. This team has had
an impact on the 72,000 children of the county.

Barman emphasizes the need for a team approach particularly
with the older child with learning problems. She points out that
the developmental tasks of the normal cteenager are even more
difficult and complex for the child with a learning disability.
The challenge is to program successful experiences, give these
young people responsibilities that are appropriate, focus on what
they are able to do and help the student to face and accept the
reality of his potential.
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University City, Missouri

Page and Prentice describe a successful program in University
City, Missouri. This "Comprehensive Remedial and Developmental
Program for Disabled Learners" is at a junior high school level.
This project operates in a self-contained classroom and the most
unigue feature about it is the insistence on intrinsic motiyation
of the students. Teachers within this classroom assumed the role
of resource persons and promoted free learning on an individualized
basis in terms of the student's perceptions. Attitudes, confidence,
social skills and academics ail improved:

"what started with a focus on perceptual abilities
or disabilities has been changed more toward self-
image, motivation and style of learning..."

Los Angeles, California

} The same tyne of contractual teaching is reported by Dr.
E A. C. Thompson in relation to a self-contained classroom for
students with learning and behavior problems:

"...Whereas at the younger ages academic progress moves
at a snail pace, most of the adolescents gain at least
a year and often two or three vears in a year. Ve
attribute these gains to a combination of influences.
Very important ' is the shadow of adulthood with its
impression that this may be their last chance to get
themselves in shape for the future. There appear to
be, in addition, some maturational factors which

2 facilitate learning. Reading almost suddenly kegins
; to improve. Mathematical thinking improves. Spelling
and writing often continue to be major deficits but
learning can go on without them. Wi th improvement
in reading and mathematics, they can easily bring up
the quality of the other high school subjects. There
is a heady quality to the discovery that they can learn.”

A letter from Dr. Barbara Bateman, University of Oregon
authority on learning disabilities comments on possible programs
at the high school level:

"...illy own thoughts and feelings concerning an ideal high
school program are really only impressions and value
judgments as I have no data and little experience. One
thing I would certainly amphasize, however, were I planning
a program, would be providing teaching which would, in
fact, enable the youngster to be academicaliy competitive.
If, as a minimum, we can't accomplish this it seems to me
the program is less than we would hope. If the youngsters'
difficulty is severe unremediated reading disability, the
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subject area teachers must decide, it seems to me,
to either use their time with him to teach reading
or to provide him alternate wavs (taves, films,
readers, projects, etc.} to obtain the subject area
information. Often secondaryv peonle are reluctant
to make a clear choice and continue indefinitely
to fail to teach him £o0 read or to admit he can't
and give him the data other ways. So he continues
in limbo..."

{March 19, 1969)
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Summary .of Other Programs

Programs for students with learning disabilities are struc-
tured in self-contained classrooms, in resource centers with
either permanent or itinerant staff, and in the classroom.

Some programs are combinations of these structures. When the
teamwork with the classroom teacher did not exist success of
the supplementary work was markedly reduced. When a self-
contained room or resource person was used only a small segment
of the population needing remediation was served.

It is the observation of the writer that if self-contained
cilassrooms are required at the high school level that the require-
ment is probably based on the behavior of the students rather D
than the academic deficits. 1If the bebavior is severe enough
to warrant self-containment one may well cuestion whether such
students derive benefit from being in the public high school at
all.

Teamwork within a resource center and superb communication
with the classroom teacher with increased options in the classroom
may still reduce effectiveness if the student does not become
self-motivating in remediation. The options provided in human
relationships as well as materials and the image of the classroom
or work area are particularly significant in the student's ability
to develop hope to learn and consequently accept responsibility
for a contractual relatiocnship.

The population sexrved, materials prepared, communication
developed, can be greatly extended and enhanced if carefully
selected; knowledgeable wolunteers, both community adults and
students are used under professional supervision. In Highland
Park alone over 300 volunteers work annuvally in the schools and
other non-profit agencies. In addition to extending and enhancing
the service of a learning center an extremely positive image is
shared when a variety of interested people, adults and students
are involved. Similarly, material and human resources may be
extended within the classroom if the individual teacher sees this
as advantageous. The professional library for learning disabi-
lities and cooperation with research programs can also be extended
by thoughtful use of app: :iate volunteers.

A waiting list of students in need of remediation looked at
coldly is a waiting list of students whose problems are béing
compounded.
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Review of the Literature

Definitions and Description of Learning Disabilities

There is considerably more to be said in the literature about
definition of learning disabilities than the definition of "social
problems” discussed in the Illinois School Code (see page 7 of
this report)., The definitions range from a specific medical point
of view to broad social and cultural connotations. Description,
definition, remediation and research are closely related in this
field. A variety of points of view have been selected from the
iiterature and are referred to in the following sections.

Dr. McGrady of Northweatern University gives the following
exnlanation of the apparent rise in the number of studebts with
learning disabilities and the increased need for remediation:

“Disorders are culturally and socially determined to
some extent. As our cultural and educational growth
continues, demands for language increase. It is our
assumption that this will result in a concomitant increase

in the number of language disorders. Also as our
technology increascs, there will be a greater demand
for competency in manipulation of other symbolic forms,

especially thoee involving arithmetic and algebraic
functions. It might be predicted that in the future
as much attention will be given to dyscalculia as is
now given to dyslexia. If the need continues to
increase, the mathematical deficiencies will become:
more visible."

"...Implicit in our concept of learning disabilities is
the assumption that the disorders are due o central
nervous system dysfunction..We can hypothesize four
major causes for disruption of the learning process in
children: sensory deprivation, experience deprivation,
emotional disorganization and neurological dysfunction,"

Denhoff and co-workers find that assessing inefficiency
rather than pathology has meaning. In such assessments various
abilities and functions of students are compared with those of
other students of the same sex, age, socio-economic background,
and remediation based on those relative findings. Denhoff prefers
the descriptive terminology of “psychoneurological ineffi-
ciency” to learning disability. This refers to any breakdown
in the central nervous system's ability to receive and dis-
criminate sensory information, to process it and to organize a
motor response that is efficient and appropriate to the situation.
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"lany terms are used to describe the child with a
learning disorder, i.e., brain damage, cerebhral
dyfunction, dyslexia, perceptually impaired, specific
learning disability, etc. Underlying most of these
terms is either the implication of a maturational lag
or a neurological deficit or dysfunction. These terms
and their implications are sometimes unfortunate foxr
they appear to preclude treatment. For example, the
term: maturational lag often induces an unwarranted

" wyait and see" attitude. There have been studies to
show that many children do not outgrow their. problems,
even though the way in which the problem is manifested
functionally may change over time. Further, even
though a child is able to eventually compensate for
his difficulties he may have missed many educatjonal
and social opportunities by that time due to these
very deficiencies. The words deficit and damage also
seem objectionable as they imply that the condition
is not reversible or treatable. While the condition
may or may not resolve on a physiological level there
is increasing evidence that functional behavior can
be influenced generally to allow the individual child
better success in his school and his environment. Ve
feel that children need to be identified early and
dealt with cooperatively by several disciplines
working with flexibility and appreciation of the
many possible etiological factors and treatment
methods to help them as far as they can, given
whatever biological limitations there are...”

Dr. Stanley Krippner began a Learning Disabilities Institute
with the comment that, "Sometimes you have to label for money but
don't take it seriously." As Director of Research in the Depart-
ment of Psychiatry at Maimonides Hospital in New York, Dr. Krippmer
focuses inquiry about learning disabilities on the task to be
accomplished. Knowledge about the students and about the situa-
tion are imperative. "If you want to encourage them to read, use
the book most frequently stolen from the library as your text; that
is the test for the most popular bock." Diagnostic measures are

significant in the assistance they provide in designing remediation

In 1967, the U. 8. Office of Education in cooperation with the
Institute of Language Disorders at Northwestern University defined
Learning Disabilities as:

"a. One or more Significant deficits in the essential
learning process requiring special educational
techniques for remediation.

“b. Children with learning disabilities generally demon-
strate a discrepancy between expected and actual achieve-
ment in one or more areas, such as speech, listening,
reading, arithmetic, space or time orientation,

R
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“c. The learning disability is not primarily the resu}t
of sensory, motor, intellectual or emotional handi-

caps or the lack of opportunity to learm.

“d. The learning disability is the result cf brain
dysfunction."

According to Dr. Kass, utilizing the same definiticn, the. .
essential learning processes are those currently rererred to in
behavioral science as involving perception, integration and expre-
ssion either verbal or non-verbal. Special education techniques
for remediation refer tc educational planning based on the dia-
gnostic procedures and results.

. It has beer possible to identify correlates of learning
disabilities and develop a predictive index to identify kinder-
garten chiidren who presented a specific pattern of dysfunction
related to developmental lag. Research reported by Dr. Kass
indicates that perception deficits change over time and that

perceptual motivation must be considered in any framework for long
range planning.

According to Dr. Krippner some tests should be administered
by specialists but others can be used by classroom teachers or
remedial staff. There are a number of such tests now available
which are helpful in assisting staff to work productively.

Dr. Krippner identifies gross observations that are typical
of the student with learning disabilities. These are confusion
about background and foreground, the repetition of responses
when they are no longer appropriate, attention to detail, 4qiffi-
culty in distinguishing similar objects and sounds, poor speech
skills, hyperactivity and distractibility, difficulty in comncep-
tualiizing or abstracting, and an inaccurate body image. Effective
temediation according to..Dr. Krippner, implies an entire school
program geared to improving the self-image of the disabled student.

Dr. Charles Drake is of the opinion that the diagnosis of
"brain damage" is properly a medical function. He states that it
is a myth to think that symptomatology is uniform and in his
cpinion the term brain damage which is often associated with
learning disabilities should not be used in this reference.

Dr. Sam Clements of the University of Arkansas Medical Center
details the diagnosis of learning disability as follows:

"By definition, Minimal Brain Dysfunction refers to

the child with average or above average intelligence

with specific learning disability; content,

concept or task difficulty, perceptual deficits;

visual, auditory, kinesthetic, tactile, whole or part
relationship; coordination deficit; large or small muscle,
qbnormal motox activity-hyperactivity, hypcactivity-
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impulsivity - poor control, compelling immediacy, delin=-
quent behavior; emotional lability, probiem with stress,
temper; short attention span or distractability, drawn

to irrelevant stimuli; equivocal or "soft" neurological
signs--mixed or confused laterality, mild speech problem,
general awkwardness, transient strabismus; electroencepha-
lographic irregularities--~borderline or abnormal patterns..."

Dr. Albert Potts, Director of Eye Research at the University
of Chicago writes of the diagnostic term dyslexia:

"+..0f all the children with reading difficulty, a few
appear to be the juvenile equivalent of the adult alexic.
In these children, who are otherwise nocrmal =iinically,
no amount of effort allows them to read even at the first
grade level. There is another grcup in which multiple
neurological signs or marked mental retardation, without
other neurological signs suggest a generalized defect in
cerebration of which reading difficulty is only one compo-
nent. In the third group there is good reason to believe
that delayed maturation makes certain individuals unable
to handle the problems involved in reading at the arbitrary
age of six; at a later age they become capable of handling
reading tasks. Of these children there is a subgroup
who, because of their early difficulties, received enough
approbrium that they have acquired antipathy to the whole
act of reading. They fail to make progress for emotional
reasons. The net results is that out of all these children,
some reach adulthood with no reading defect, some with
complete inability to read, and others with various.stages
of residual difficulty..."

z:fj According to Dr. Benjamin Pearse, of the United States
] Office of Education, the reading disability may be defined as
g follows:

"...From the medical point of view, dyslexia ia a neuro-

3 logical ailment which bears no more relation to intelli-

S gence than, say, color blindness. There is evidence that

1 the condition has a physiological basis and is hereditary,
5\¢ being transmitted by a dominant gene and by either parent.
AR Howeverx, it seems to occur more often in boys than girls,
although statistics to establish a definite ratio;are as yet
not comprehensive enough to be conciusive. -

"Neurologists suspect that there may be some lack of syn-
chronization between the brain stem and the thalamic
system and possibly some involvement affecting the "firing"




40

of the electrical impulses in the nervous system. One
moment an impulse may get through the nerve paths

normally and a moment later an impulse from the same
stimulus may not get through at all, giving the impression
that the youngster is daydreaming and requiring that the

stimulus be repeated or modified or the child's
position changed..."

McGlannan, director of a school for children with minimal
learning disabilities has reported on the genetic aspects of
dyslexia. »2Among the results reported were a higher rate of twin-
ning than the population at large (284% higher). Diabetogenous
disorders were reported in 75.6% of the families, allergic condi~

tions in 76.9%, lefthandedness in 70.7% and ambidexterity in 58.4%.
Significant results in glucose tolerance tests were also found.

"...The author wishes to set forth the following hypo-
theses: 'That there exists a vulnerable family' syndrome.
it is these families with specific generic characteristics
which are most likely to produce a child who will suffer
the handicap of a learning disability. Furthermore,

these children seem underdeveloped at birth and more
vulnerable to 'results' from minor peri-natal trauma..."

This study is currently in process.

Effect of Labkels

The definitions and descriptions of learning disabilities
have resulted in a variety of labels and complex diagnostic
terminology. Reports in the literature lead to the conclusion
that negative effects on the student may result from such labeling.

Combs and Harper commented on this subject:

"+..1t may be concluded that labels do affect the attitudes of
teachers: téward exception~l children. The.effects varied
among exceptionalities. When the label mentally deficient
was applied, the child was perceived less negatively than when
the label was not used. Labels applied to psychopathic,
schizophrenic, and cerebral palsied children resulted in more
negative ratings than when the same children were unlabeled...
o differences were found between the attitudes of experienced
and inexperienced teacher's toward exceptional children..."

~The preblems of differentiating diagnostic groups of children
with learning difficulties and labeling with specialized classes

is discussed in Living and Learning, a report of education in the
schools of Ontaric, Canada:
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", ..dividing children into categories has the effect of
labeling the child and making him think that he fits the
label as one who is in some respect deficient...”

A profile of strengths and weaknesses is cgnstructed and
emphasis is placed on the child's strengths to implement a positive

learning program. Diagnostic labels become increasingly unimpor-
tant.

The complex and sensitive relationship between neurogological
status and behavior is discussed by Boshes and Myklebust:

",..3f the findings from this study stand the test of time
and if they are further validated, there are important
implications for educational and remedial training. UWe
could no longer assume that neurological status is unrelated
to learning because it is precisely in this connsction that
the neurological findings were found to be significant.

The child with positive neurological findings attains the
same levels of achievement but at the price of "shifts" in
his psychological structure. His perceptual awareness and
the processes whereby he learns and whereby experience
becomes meaningful differ from those found to be negative
neurologically. On this basis, in order to assist these
children most benefigially, we must be aware of the far-
reaching implications of minimal neurological disturbances...”

Learning Disabilities and Delinquenqg

it is not surprising to note the congruity of dropouts with
reading difficulties. It is not known whether diagncsed learning
disabilities characterize the dropout group or any pcrtion of them.
A report from Special Education District of Lake County (SEDOL),
Illinois indicates that the dropout problem hinges on the ability
of the child to read, that dropouts cannot be put in a single
catiegory and that individualization is imperative.

One of the more serious concerns which is appearing in the
literature, especially since the Kennedy and King assassinations,
is the association in some instances of learning difficulties with
delinquency. William Mulligan, Chief Probation Officer for Sonoma
County, California makes the following comments:

"We are finding, in preiiminary screening, a signifi-

cantly large number of children who mav have learning
disabilities in our case loads. This is especially true

of children referred for delinguent tendencies--gpecifically

truancy, rwlaaway, or acting-out behavior in the classroom
or at home.
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"Of the thirty-two delinquency cases screened to the . .me

of this writing, nine children of average I.Q). were reading
at grade level or within two grade levels of their actual
grade placement; eleven of average I. Q. were reading

well below grade level, and twelve with below average I. O.
were reading well below grade level. Four of .the twenty-

three youngsters reading below grade level were diagnosed
as dyslexic...

“Children of this type are properly the concern of the schools,
and if the schools do not have programs to educate them,

they should not be compelled to attend classes in which

they must face the frustration of daily failure...

"We do not maintain, except for the dyslexic children who
were referred simply for school problems, that dyslexia

is the cause of delinquency. However, we do feel that

if some of these children had been discovered and properly
treated in the early grades, they could have been, at the
time of this writing, achieving at an appropriate level

and that this success may have prevented their delinquent
involvement.. ,"

Significance of Visual Function in Learning

Dr. Lillian Vittenson, in an article nrepared for the
March, 1970 issue of the Tllinois Business and Professional
Women's Journal describes the reiationship of visual skills to

learning and the need for "Mandatory Develovmental Visual
Screening for ALL Children".

*.>.Vision, a child's most important sensory modality, and
through which 80 percent of alil learning takes place as he
grapples with the school learning precess, is also probably
the least considered and the most superficially attended. o
when a child begins to have learning probliems at school.

His learning tasks consist of being able to m2Xe many visual
judgments in shape, size, c<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>